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CHAPTER I 
A .REVIEW OF THE LITERATURE 
4 Introduction 
Ever since children began to wri-te :for the need or :for 
the earnest desire to do so, they have been eager to write 
well. For the most part, the children have been sensitive to 
gu~dance and suggestion. 
Whenever a child is writing to :fulfill some practical 
purpose, we do not hesitate to offer such teaching 
and criticism as we think he can profitably use; but 
we do not tamper with an individual piece of personal 
writing. Our effort is directed toward building into 
the child's consciousness a realization o:f what makes 
writing good, and our usual method is through appre-
ciating the good thing wh~n it appears.l 
As good elements o:f writing begin to grow, the children's 
appreciations become more discriminating and concrete. 
Teachers have long been concerned with the need :for de-
veloping techniques which would stimulate children to desir-
able attitudes and abilities ~ the area of creative expres-
sion. The complexity of the problem has been a hindrance to 
research in this area. Many teachers :feel a distinct insecu-
rity in the language program. Haskef12 states this well in 
the following quotation: 
How rare is the teacher who voluntarily teaches or 
!. Alvina Trent Burrows, June D. Ferebee, Doris G. Jackson, 
Dorothy o. Saunders, They All Want to Write, New York: Prentice 
Hall, Inc., 1952, p. 3. · 
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carries on an English lesson when visitors are in 
the room! Social studies, reading, arithmetic or 
spelling seem relatively safe to teach before an 
audience. But how many supervisors or principals 
have the experience of bbserving English lessons 
frequently in the elementary schools! The writer 
does not mean to imply that English 1-a not being 
taught. She believes, however, that there is much 
confusion and uncertainty in the thinking of tea-
chers both as to the scope of the subject and as 
to desirable methods of teaching it. 
Another factor in the teaching of writing is recorded by 
Applegatel: 
•• Under wise guidance anyone who has anything to 
say can be helped to say it correctly. The trouble 
with us teachers is that we spend so many hours 
helping pupils who have said nothing to say it better. 
Teaching children to write is apparently a difficult and 
complex task to which many educators have devoted much thought 
and research. 
The writer is a graduate student who is new to the field 
of education. Since he felt insecure in the area of written 
language it was determined to read extensively in order to be-
come acquainted with the literature, and then gather together 
material that would be valuable for teaching writing in the 
intermediate grades. 
1. Mauree Applegate, Helping Children Write, Scranton, Pa.: 
International Textbook Company, 1949, P. 101. 
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II. Oral Work as a Basis for Writing 
Because of the laborious task handwriting entails, it is 
more advantage6us for the third grader to make reporting an 
oral affair. Writing skills, for all their usefulness in 
plans, letters, captions, and explanations, are not elastic 
enough for the swift flow of children's thoughts. 
It is not until the end of the fourth grade that 
most of our children show the maturity necessary 
for writing extensive, well-stocked, well-organized 
informatioD reports. They must first amass much 
concrete information; they must become deeply im-
mersed in the subject matter; and, of course, they 
must share finding through talking, listening, and 
illu.strating before they can write.l 
The teacher, too, does several things in the analysis of 
learning. He helps the children to notice the proper cues -
the difference between the hackneyed way of saying something 
and the more creative way. He gives the children an opportu-
nity to practice responses as he solicits additional expres-
sions :from them·. Finally, he may reinf'orce the creative ex-
pression by giving them his approval, and in so doing, he 
conditions children to like vivid imagery and to want to be 
creative themselves. 
Some children find it most gratifying to see their wri-
ting in print. The teacher may use the board freely to take 
down children's stories. 
1. A. T. Burrows, June D. Ferebee, Doris c. Jackson, Dorothy 0. 
Saunders, They All Want to Write, New York: Prentice-Hall, Inc. 
1952., PP• 56-57. 
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Although this activity is very time consuming, it 
is also very rewarding, for it gives the teacher a 
chance to help children with their own special prob-
lems of expression. Even in the intermediate grades, 
there are still some children who need to dictate as 
a first step in recording ideas.l 
This is an example of the written work which can precede 
oral reports: 
CHART 1 
Appearance 
Food 
Protection 
Enemies 
Where they Live 
Their Homes 
When the children have chosen their specific topics, the 
work must be put in se{tuential order. This is an example of 
the sequence that was worked out. 
CHART 2 
Walruss:i 
I. Introduction 
II. Life and Use 
1. Where he is found 
2. Appearance 
3. Food 
1. A. T. Burrows, June D. Ferebee, Doris c. Jackson, and 
Dorothy o. Saunders, They All Want to Write, New York: Prenbice 
Hall, Inc., 1952, PP• 56-57. 
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CHART 2 ( cont 'd.) 
4. Protection 
5 .. Family 
6. Home 
7. Enemies 
8. Use to man 
III. Pictures - own 
real 
book 
III. What is Creative Writing 
De£initions of creative writing: There are many varia-
tions in the definition of creative writing, due to various 
opinions on what qualities are emphasized. 
Several writers such as Hatfieldl say, 
Creative expression is the translation of experience 
into words. It occurs when a person recognizes the 
dignity of his own experience, and when he imposes 
upon his experience the discipline of expression in 
an effort to share it with others. Creative expres-
sion is differentiated from other forms of composi-
tion by the absence of an external or utilitarian 
motive, by the fact that it is done primarily for its 
own sake, and proceeds from experience which is re-
cognized as possessing intrinsic rather than practi-
cal values ••••••• 
In creative expression, the reason for transferring 
the experience •••• lies in his pleasure and interest 
in the experience itself. 
1. w. Wilbur Hatfield, Chairman, An Experience Curriculum in 
English, English Monogram No. 4, National Council of Teachers 
of English, New York: Appleton-Century Crofts, 1935, p. 110. 
tion: 
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Applegatel feels ideas are vital, for her definition reads 
Creative ideas are those we believe in so strongly 
that they pound on the inner door to be released. 
It does not matter whether a teacher assigned the 
writing or we assign it to ourselves; if we feel 
it, we can be taught to write iteo••••• 
Dawson2 mentions both experience and ideas in her defini-
Since creative language is the verbal expression of 
inner personal reactions to experience, it is pos-
sible to be creative and yet not use unusual expres-
sions. Ordinary words can convey emotion and build 
clear-cut concepts in the listener or reader ...... 
{Creative language) must reflect the inner self and 
express the story-teller 1 a own ideas. 
Tidyman and Butterfield3 stress originality: 
Originality of expression is a desired quality of 
nearly all language work and some authors and tea-
chers regard originality as the quality that iden-
tif'ie.s creativeness. 
Content is largely concerned with the expression 
of personal feelings and thoughts; and imagination 
enters prominantly, but not exclusively. Origina-
lity is an important factor; that is, the child 
must express his own mental or emotional reactions, 
not simply report the thoughts and feelings of others. 
1. Mauree Applegate, Helping Children Write, Scranton, Pa.: 
International Textbook Co., 1949, p. 1. 
2. Mildred A. Dawson, Teaching Language in the Grades, New 
York; Yonkers-on-Hudson, World Book Company, 1951, pp. 260-
261. 
3. William Tidyman and Marguerite Butterfield, Teaching the 
Language Arts, New York: McGraw-Hill Book Co., Inc., 1951, 
P• 189. 
. .... 
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Stricklandl expresses the view that both originality and 
experience are important, when she says: 
••• Creative writing is free writing, with the 
emphasis on originality of c·ontent and style. 
A creative product is the child's own and is 
satisfactory when he is satisfied with it. 
Strickland2 also says: 
No clear distinction can be made between what 
is creative and what is purely practical. A 
personal letter to a friend or the report of an 
experience can be a creative writing, in a sense. 
The distinction that is needed lies between the 
writing in which emphasis is placed on learning 
how to do things and practicing to gain skill 
and the writing in which the emphasis is on ex-
pression of one's own imaginative and original 
thinking for the pleasure that can be derived 
from such experiences and expression. 
IV. Objectives of Creative Writing 
The objectives for creative writing are identical with 
the objectives of otheraements of the written language. Many 
writers in the field have pointed out many objectives of crea-
tive writing that are new and helpful and that deserve special 
attention. 
In the elementary school, increased self expression, 
widening and deepening of the child's experiences and the 
development of a greater appreciation of good literature are 
three objectives of creative writing in the elementary school • 
I. Ruth c. Strickland, The Language Arts, Boston: D. c. Heath 
and Company, 1951, p. 278. 
2. Ibid., P• 286. 
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Hatfield's 1 list of five objectives of creative writing 
is concerned primarily with the objective of deepening and 
widening the child's experiences~ rather than the objective 
of self-expression. 
1. To help pupils recognize the value of their own 
experiences. 
2. To amplify the range of pupils' experiences. 
3. To improve the quality of pupils' experiences by 
encouraging more discriminating observation. 
4. To aid pupils to fit words to details of experiences. 
5. To help pupils discover suitable forms for the 
transfer of experiences. 
McKee2 while not singling out creative writing as the 
sole means of reaching the objective of self-expression, is in 
general agreement with the others when he says: 
All inst-ruction in language should rest upon the 
basic assu.ption that the fundamental purpose in 
such activity is to teach the child how to express 
his own ideas. 
MaKee3 makes further reference to all three objectives 
previously mentioned by describing the purposes of creative 
writing as: 
First it seeks to give the child opportunity to 
express his own intimate thought concerning experi-
ences with which he comes in contact. This self-
expression of his personal and intimate reaction 
is supposed to contribute to the development of a 
well-balanced, happy and well-adjusted personality. 
The second purpose of creative writing lies in 
1. w. Wilbuv Hatfield, Chairman, An Experience Curriculum ~ 
English, English Monograph No. 4, National Council of Teachers 
of English, New York: Appleton-Century-Crofts, 1935, P• 110. 
2. Paul McKee, Language in the Elementary School, Boston: 
Houghton Mifflin Company, 1939, p. 88. 
~ 3. Paul McKee, Ibid, p. 210. 
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making provisions for those children who possess 
literary talent to secure encouragement and appro-
priate instruction ••••• 
Tidyman and Butterfieldl stress as the goal of creative 
writing an acquaintance with and enjoyment of literature. As 
shown by the works cited above# few writers seem to feel that 
an appreciation of literature is the primary goal of creative 
writing. It is.a desirable objective, but it is one that can-
not be given precedence over. 
Van Allen2 also stressing personal reactions to the wri-
ter's experiences# uses much the same phraseology as the other 
writers when he says: 
There are many points of view as to what creative 
writing is, but as used in this discussion it will 
mean that when a child writes creatively be expresses, 
in one way or another, his feelings or his intellec-
tual reactions to some experience he has had, to 
something he has seen, heard, or otherwise come. in 
'contact with through his senses. This expression 
of personal reactions constitutes the quality of 
originality, because no other than the writer can 
produce it. It is his own contribution. It cannot 
be forced from without by topic assignment or ad-
herence to for.m, but must come from within. The 
writer must have more than the words. He must have 
the ide~, the insight, the formation of an image. 
Witty3 emphasizes freedom in dealing with creativity: 
Creative writing is used to refer to composition 
1. Willard F. Tidyman & Marguerite Butterfield, Teaching in the 
Language Arts, New York: McGraw-Hill Book Co., 1951, P• ~e~. 
2. R. Van Allen,ttWb.at 1s Creative Writing?" Elementary English 
Vol. 25; March, 1948, p. 174. 
3. Paul Witty, "Opportunity to Write Freely", Elementary Ens;!!lis 
Rev1ew, Vol. 19; May# 1942, P• 172. 
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in which the writer has had :f'reedom to ch@e his 
own subject, the time :f'or writing, the :f'or.m in 
which his expression appears, and the length of' 
the product. 
Conradl feels that an individual is in an imaginative 
state when in release he explores and organizes his experien-
ces, finding new meaning and giving them new patterns. The 
conditions of' writing class should provide the release and 
should enable the student to look upon his own experiences as 
important reality, and to have :f'aith in it. Writing can have 
vital meaning :f'or each student only when it permits the play 
of' his own particular limitations and capacities. The teacher 
of' creative writing must recognize this twofold development 
and help the student on the one hand to discover with his 
imagination aspects of his past and present experience, and on 
the other hand to realize them in written :f'or.m. 
Applegate2 stresses another important aspect of' the crea-
tive writing t~acher. She thinks that most children are not 
really interested in writing at all unless the teacher herself' 
is interested~ She also feels that children cannot be taught 
to write creatively but •••• that teachers can he1p children 
to release the creativity within them that seeks expression. 
If the teachers prove themselves worthy friends of' their pupils 
the latter will share their most intimate thought. 
1. Lawrence H. Conrad, Teaching Creative Writing, New York: 
D. Appleton-Century Company, l937, p. 19. 
2. Mauree Applegate, Helping Children Write, Scranton, Pa.: 
International Textbook Co., 1949, p. 6. 
!· 
i 
le 
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v. Methods of Creative Writing. 
Most authorities agree that creative writing is an impor-
tant subject in the curriculum in the elementary school, and 
~hey suggest methods to be used in its teachinge 
When the teacher has set his or her objectives, then she 
is ready to begin with method. 
Applegatel says the teacher should discuss the subject 
with h~r students when preparing a class for writing. That 
thought-sharing time will bring forth many ideas and will open 
new thought channels. 
Ferebee2 feels that most children's ideas start working 
as soon as a relaxed atmosphere and a friendly audience are 
provided. However, for the few less-secure students, she 
offers a practical method. Teachers might have a lively 
period, thinking up mischief for someone 1s pet character. As 
a second step have each child write a story very quickly. 
Allow them to retell a story previously told if they are unable 
to~- compose a new one. Allow about fifteen minutes. The re-
sults of such tactics are usually poor, but almost always a few 
of the children get caught in the excitement and find to their 
own surprise that they too can make up stories. 
1. Mauree Applegate, Helping Children Write, Scranton, Pa.: 
International Textbook Co., 1949, p. 31. . 
2. June Ferebee, "Story Writing with a Fifth Grade", Pamphlet 
Publication No. 7 of the National Council of Teachers of Eng-
~~ 1944, P• 21. 
I 
--
A.ttdersonl believes that best creative writing comes from 
the individual's most significant experiences.. Beca'lise each 
person has experiences unlike those of tinybody else, he is· 
original. Experiences which are rich~ v~ried, and provocative 
are the basis. of expression.and creation.. She suggests three 
procedures open to creat1.ve;writing teachers, and they ~re as 
foll.owa: 
teachers such as: 
1 .. Donald G" Anderson~ "Writers are Made", Elementary English, 
ol" 28, Jan"' 1.951; P<~ 26. 
2 ... Mildred A .. Dawso%9 Teachin~ Lanroage in the·· Grades, Yonkers-
n~Rudson, New York: World. ook a .. ~ 1961, P• 269 .. 
w .. Wilbur Hatfield., Ohairman,·An·Experience Curriculum in 
lish, English Monograph No .. 4, National Council of Teachers 
of English, New York: Appleton-ce·ntury Crofts, 1936, P• 117 .. 
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Objects o:f sensuous interest brought to class: 
a piece o:f cloth, pottery, etc ••••• 
Pictures emphasizing color, action, etc: Photo• 
graphs, :family album, sections of newspapers. 
Victrola records: voices over the radio. (Television.) 
Collections and examples of student writing of 
sensuous verse and prose. 
Field trips to the school greenhouse, to creek, to 
the museum; actual observation out the window, at 
school, at home,l•l •• 
Humorous situations are usually popular with fifth and 
sixth graders. Teachers should provide a variety of humorous 
situations in helping children with composition writing. 
In dealing with creativity, the teacher should be careful 
not to base her evaluation on grammar and punctuation, but 
more on the creative product. I:f the teachers, states Colel, 
emphasizes punctuation instead of creative work, the results 
will not be a good creative product. She states: 
Just as children's painting cannot be judged by 
adult standards, so children's creative writing 
cannot be judged by such things as punctuation 
and sentence structure. These must be built up 
gradually ••••• 
Although it is natural for the teacher to stress correct 
grammatical usage, in working for pure creativity the gramma-
tical portion must be overlooked. 
1. Natalie Cole, The Arts in the Classroom, New York: The John 
Day Company, 1940, p. l07. 
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Seelingl too, feels that more thought should be placed on 
worth-while activities and less emphasis on errors. He goes 
on to say that children should be helped to think clearly, to 
express themselves effectively, and to listen to ideas rather 
than to listen for mistakes. 
Because writing in itself involves many facets, Applegate2 
suggests an aid in helping children judge situations by letting 
them try to judge a pictured situation. They should try to 
imagine what each character is saying. Most fifth and sixth 
graders do have vivid imaginations. She feels that every 
written lesson should be preceded by a discussion of the cha-
racteristics of each person. Allow the pupils to guess what 
has happened before and what is going to happen later, but 
never come t~ any definite conclusion. 
To develop a story from a picture, Applegate3 suggests 
the following: 
1. Guessi.ng what is happening in the picture 
2. Characterizing the pe•ople and suggesting possible 
names for them. 
3. Deciding what events might have led up to the 
present action. 
1. Martha Seeling, "Child Growth in Organizing and Expressing 
Ideas", Pamphlet Publication No. 7 of the National Council of 
Teachers of English, 1944, P• 13. 
2. Mauree Applegate, Helping Children Write, Scranton, Pa.: 
International Textbook Co., 1949, p. 58. 
3. Mauree Applegate, Ibid., p. 60. 
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4. Guessing at the various ways the story might 
turn out. 
5. Finding words to express the feeling and actions 
at which the pictures hint. 
0 
6. Suggesting a few appropriate titles. 
The children and the teacher either write their own ver-
sion of the story in the picture_ or write on one of the sugges-· 
ted titles. 
One of the soundest metho~for invoking creativity is to 
develop a creative atmosphere. If a teacher is looking for 
good creative work, he must set up an environment that will be 
conducive to creative writing. 
Lee and Leel think that children must feel that the tea-
cher understands them and their problems before they will 
express themselves creatively. It is imperative for the tea-
cher to gain the confidence of her students. "She must give 
evidence of appreciation of true expression and a happily 
expressed thought." It is important for the teacher to be 
their guide, not their dictator. 
Mearns2 feels that envi~nment is important in order to 
have creativity, and he says: 
One see~~ therefore, why the creativist, when he 
would explain his unique effects upon the personali-
ties before h~, insists so much upon uEnvironment" 
rather tban upon courses-of-study-the-sRme-for-all. 
1. 3. Murray Lee and Doris May Lee, The Child and His Curricu-
lum, New York: Appleton-Century Crofts, 1950, p. 627. 
2. Hughes Mearns, Creative Power, New York: Doubleday, Doran 
and Company, Inc., 1929, p. 47. 
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He means all those influences - art product, child 
performance and group performance, constructive 
materials, physical organization that permits free• 
dom, administrative attitude toward control, teaeher 
attitude toward the creative life, teacher suggestion 
that provokes creative activity, and information from 
every available source which, acting directly upon 
individual desire and individual appreciation, stimu-
late the forces of the creative life and stir them to 
continuously superior activity. 
Through understanding and help, the teacher brings forth 
a free creative atmosphere, and helps children to overcome shy-
ness that is usually associated with the creative work of 
children. 
Applegat~l discusses another important aspect of the crea-
tive writing teacher when she says that children are not really 
interested in writing at all unless the teacher herself is 
interested. Furthermore, ahe states that children cannot write 
creatively but that the teacher can help children to release 
the creativity within them ••• 
Tidyman and Butterfield2 feel that it is the teacher's 
responsibility to provide a background of feelings, thoughts, 
and ideas if the children are not so equipped. 
1. Mauree Applegate, Helping Children Write, Scranton, Pa.; 
International Textbook Co., 1949, p. 6. 
2. see Bibliography. 
Dawson and Zollingerl state1 
•• The teacher must be an appreciative, understanding 
person -who not only savors the original expression 
of he·r pupils but who may, on occasion, hersel.t' be 
spontaneously creative ••••• An approving smile, a 
friendly word o.t' praise or an exclamation of sur-
prised appreciation encourages the child to feel 
secure and success~l, free to give vent to his 
moods and ideas • 
•••• She should provide a rich enYironment -pictures, 
books, movies, trips, and varied materials with 
which to be creative such as a play corner, a 
collection of funny masks, easels and paint, rhythm 
band instruments, a bulletin board for posting the 
pupils' pictures or original verse and stories, or 
a tacked-up tagboard portfolio where children may 
unobtrusively drop their creative productions and 
later feature them in a sharing period ••••• 
Conrad2 feels that the more informal type of classroom, 
which permits the grouping of students around tables is best 
for the creative writing experiences. "What is more important 
in providing for the setting is that tensions of scholarship 
be relaxed, in order to free the will and imagination of the 
students." 
Spr1ggs3 goes on to say that teachers should not give 
their own ideas, thoughts, and phrases to the pupils, but 
teachers should not hesitate to help children express their 
own meaning in as exact language as is possible for them. 
1. Mildred A. Dawson, Marian Zollinger, Guiding Language 
LearniES, New York: World Book Co., 195~, PP• 436-37. 
2. Lawrence H. Conrad, Teaching Creative Writing, New York: 
D. Appleton-Century Company, 1937, P• 22. 
3. Virginia Pauline Spriggs, "Creative Writing May Be Taught", 
English Journal, Vo~. 57, April, 1948, p. 199. 
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Continuing with the thought of caution, Van Allenl reminds 
teachers to remember that in the early stages of creative wri-
ting, creativity comes first and writing is second. He feels 
that commas and punctuations never made a masterpiece. "Good 
writing is beautiful because it is the individual's thoughts 
and fancies shared with others in sincerity and truth." 
VI. Poetry 
Applegate2 states that poetry is a language of children. 
She feels that children and poets are discoverers of new 
worlds and of ideas. Each discovery and quest is fresh and 
new and is expressed in a new and different way. 
Strickland3 too feels that most children enjoy putting 
their thoughts into words, though the results vary in literary 
e merit. Occasionally, one finds a child whose expression 
stands out in the group, a gifted child who needs only oppor-
tunity, encouragement, and the sincere respect of the group to 
produce material that shows promise. 
Hatchett and Hughes4 state that to a normal child the 
world appears rich in beauty and in activity. His senses are 
alert; he sees and hears things adults may ignore or do not 
1. R. Van Allen, "What is Creative Writingf", Elementary En$!:11sl:l 
Vol. 25, March, 1948, p. 1?6 
2. Mauree Applegate, Helping Children Write, Scranton, Pa.: 
International Textbook Oo., 1949, P• 9. 
3. Ruth G. Strickland, The Language Arts in the Elementary 
School, Boston: D. c. Heath, 1951, P• 282. 
4. Ethel Hatchett and Donald H. Hughes, Teaching Langu.age Arts 
in the Elementary School, New York: Ronald Press Oo., 1956, 
P• 304. 
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hear; he is responsive to almost everything, although he does 
not always know the meaning of that to which he responds. One 
can see the similarity of thought of these authors, expressed 
in various forms and wordings. 
Following the reasonings and thoughts of other authors, 
Burrowsl states: 
Nature phenomena seem to lend themselves readily to 
the adventure of poetry telling. We all are affec-
ted consciously or subconsciously by stars, night~ 
changes in the seasons, the winter's cold, the color 
of autumn; but we forget that these experiences are 
not timeworn to children • 
•••• Perhaps~ when there is a heavy fog or when the 
first frost covers the ground, we talk about it to-
gether, and the children are encouraged to put into 
words their awareness of the miracle. 
Furthermore, Applegate2 states that children begin to 
translate the music of their souls into measured steps, they 
become verse-makers - but their first attempts are awkward and 
crude. She feels that if children begin young enough to make 
verses, they can write the way they talk. 
Many teachers ask the question, how can I help poetry 
develop in my class? First of all, one must notthink of a 
creative program as the moving of ideas from the teacher's to 
the pupil's head. Just try to create such an atmosphere in a 
school room that children's ideas may grow there naturally. 
1. Alvina Trent Burrows, June D. Ferebee, Doris G. Jackson, 
Dorothy o. Saunders, They All Want To Write, New York: Prentice-
Hall~ Inc., 1952~ p. 123. 
2. Mauree Applegate, Helping Children Write, Scranton, Pa.: 
International Textbook Co., 1949, p. 15-18. 
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Poetry must constantly be read-; to children. Poetry must 
be read clearly and with much expression to be interpreted 
properly. Some poems need a slight explanation or introduction 
before they are read. A poem may mean a different thing to 
each ~dividual in the elass, but this is the effect that 
should be produced by the reading. 
When the teacher and the children are interested together 
in the natural phenomena that are occurring around them~ then 
children are apt to begin to write down their ideas. Further-
more, a teacher has to appreciate the writing of his children 
in order for them to want to produce more. He must appreciate 
the writing of all the children in the class, not only the good 
poet. 
Bakerl~ in her book, states that poetry is valuable to 
children because: 
1. They enjoy it. 
2 .. It stimulates creative expression. 
3. It promotes personal growth. 
Furthermore, she goes on to explain that children get a 
keen enjoyment from listening to the poems. They like the 
rhyme, they like jingles~ they like sounds, and they like the 
pretty word pictures of the things that are known to them. 
Poetry definitely stimulates creative expression. When a 
teacher :makes poetry time a relaxed,. happy time for children 
there will be many reactions from the group. The reading of 
1. Zelma W. Baker, The Language Arts, the Child, and the Tea-
cher, San Francisco: Fearon Publishers, 19551 pp. 68-70. 
... sJ.-
- these poems does stimulate creative expression through discus-
sion, poems and drawings. 
Baker does feel that the greatest value of poetry for 
anyone is its power to increase his value as a person~ She 
feels that poe try is an enriching die~; it can build fine 
attitudes, keen concepts, and develop strong personalities. 
It can stimulate a person to the awareness of the world in 
which he lives; its beauty and its wonders, the elegant and 
the common-place. 
VII. Creative Prose Writing 
First and foremost, it should be kept in mind that the 
purpose of the school in giving children opportunities to 
write stories is not to d~velop professional stoeywriters, 
but to develop and preserve the original and individualistic 
powers of the children, and to provide an outlet for the chil-
dren's illn.er tensions and ideas. 
It is a fact that creative writing, as in other for.ms of 
creative work, springs from richness of experience and inter-
est. Children should be given many experiences with books, 
' with other children, and with the world in which they live. 
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Hatchett and Hughesl feel: 
The two most important goals for children in story 
writing are: (1) to write imaginative stories, 
fanciful or realistic, for the joy of creating, and 
(2) to enjoy sharing original stories with others. 
Furthermore Hatchett and Hughes2state as a thesis: 
Children need to develop the following abilities if 
they are to write good stories: 
1. To set forth sense impressions and ideas in 
written form. 
2. To create plot, suspense, and surprise. 
3. To observe the people and the world in which 
they live. 
4. To observe beautiful words and phrases in their 
reading •••• e 
5. To use a sense of humor in some of their story 
writing. 
6. To express their ideas and feelings in written 
words ••••• 
~. To come gradually to employ the proper use of 
paragraphing, punctuation, sentence construction, 
capitalization, and spelling •••• 
ln the intermediate grades, a cumulative list of different 
ways or techniques of starting stories may be kept on a bulle-
tin board or a blackboard throughout the year. 
Applegate$ gives the following list that was used by a 
seventh grade class: 
HOW STORJES BEGIN 
1. With conversation to set the stage for action. 
2. With the end of the story; then going back to 
the beginning. 
' ~. ··-- ,. '• 
' ~' '. : ·.J ·~-..:. 
.. . 
·, ~~ /' .. ~· .:: :.: 
1. Ethel L. Hatchett and Donald H. Hughes, Teaching Language 
Arts in Elementary Schools, New York: Ronald Press Co., 1956, 
PP• 279-28Q. 
2. Ibid. 
3. Mauree Applegate, Helping Children Write, Scranton, Pa.: 
International Textbook Company, 1949, P• 103. 
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3. With the middle of the story; then to the actual 
beginning. 
4. A characterization of the chief character or 
characters. 
5. A summary paragraph to tell the point of the story. 
6. With description. 
7. With the time or place or circumstance. 
8. With telling the story according to time sequence. 
9. With a question. 
10. With the background for the action. 
Furthermore, she feels that reading aloud an interesting 
beginning that a child has made and commenting on it will help 
others to change the usual "Once upon a time" to a more effec-
tive beginning. 
Hatchett and Hughesl state that natural situations for 
story writing are numerous ••••• 
1. Opportunity to discuss trips, vacation experiences, 
sports, seasons, holidays ••• 
2. Children's keen interest in what they see at the 
movies or hear or see on radio or television •• 
3. In their social studies or science experiences, 
children may rise to creative heights •••• 
4. The beginning of a story read or related to the 
class may arouse sufficient curiosity to stimulate 
the writing •••• 
5. The desire to create a serial story or a book or 
stories for a lower grade may come through examining 
a book. 
6. A Story Hour Club may motivate members to write 
original stories to present before the club. 
As the teacher reads to her pupils, or as they read to one 
anot~her, the teacher should call to the attention of the 
children delightful words and phrases in the stories_. '!'his 
does a great deal to help children see the value of good ex-
pression. 
1. Ethel L. Hatchett and Donald L. Hughes, Teaching Langqage 
Arts in Elementary Schools, New York: Ronald Press Co • ., 1956, 
P• 28Q 
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Even when children read a story orally, the teacher 
should call attention to any effective words and phrases they 
used. Children, for the most part, are quick to follow the 
teacher's example. 
close. 
VIII .• Or anization in Fano.tional Writi 
Sound organization of_material is a vital factor in good 
writ'ing~ Burrowsl feels that a rich background of ideas is 
important. 11So, too, is the degree to which these ideas have 
tured within the individual, a process that takes time and, 
• . I • 
if hurried, can produce _;a mushroom growth101 '!· 
"This casual talking over of experience, reporting the 
results of one's exploratioll.,· is a vitally important stage 1n 
disciplined e:Xpression.tr Here is where the half-
derstood ideas and the·vague impressions become clear. 
Burrows2 feels another factor in a developing power of 
organization is the clearness of purpose for which the materia 
• lvina rent Burrows, June D. Ferebee, Doris c. Jackson, 
Dorothy o. Saunders, They All Want To Write, New York: Prentic 
Hall, Inc.; 1952, pp~ 74-78,.. 
2 •. Alvina Trent Burrows, Ibid, PPe 79-80. 
-
• 
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is being presented. "But of equal importance with a wealth of 
ideas, and a clearly seen purpose toward which these ideas 
must be organized, is the stage of maturity of the person don-
cerned." 
Furthermore, Burrows~ states: 
As we encourage with cherishing patience the slowly 
increasing power of organization in written expres-
sion, it becomes signally clear that whatever plan 
a child follows in a piece of writing must be his own. 
Help may be received, but only after itsrmeed is felt; 
otherwise it is superfluous. Following someone else's 
scheme of sequence is purely an external procedure of 
no help to the individual and perhaps of genuine da-
mage. The writer does not learn to organize. What 
the writer learns, in this case, is to imitate some 
other person's mental processes, to juggle words, per-
haps to be clever ••••• As given in one dictiona~y, 
the meaning of the word organize is "to give life or 
being to; •• to cause to unite .... to endow with life.n 
True, the fostering of an individual's organizing abi-
lity takes time, but the process, because it exercises 
innate faculties, precludes long sessions spent on 
made-up exercises. 
After extensive reading, studying, talking-over, note-
taking and more talking-ever, a sixth grader made the following 
plan for her report, as stated by Burrows2: 
I. Planting and growing winter wheat 
II. Where it grows best 
III. Its value to the country 
IV. How it is shipped and stored 
1. Alvina Trent Burrows, June D. Ferebee, Doria c. Jackson, 
Dorothy o. Saunders, They All Want to Writa, New York: Prentice· 
Hall, Ino., 1952, p. 80. 
2. Alvina T. Burrows, Ibid, p. 80 • 
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The authorsl feel that clarity is first of all a 
matter of clear mental concepts and well-formed 
ideas. No child is ready to write until he bas 
had adequate experience, developed whatever 
knowledge is necessary, and thought and talked 
the subject through until it has become a part 
of h~. He cannot write clearly out of meager-
ness of knowledge or experience nor out of hazy, 
half-formed ideas. Clear thinking is essential 
to clear writing at all times ...... 
Many types of practical writing require careful 
planning in order to achieve clarity ••••• 
~he clarity is dependent on knowledge and ex-
perience as well as on ability to do careful, 
accurate writing is well illustrated in a com-
position which is guaranteed to be authentic. 
Furthermore the authors2 feel that all children need to be 
encourage~ to give thought first to the content and then to the 
form of their writing. A sensible and logical progression of 
steps for them to pursue in the middle grades is the following: 
1. Put down what you want to say. Get your mean-
ing to decide in advance just what you want this 
piece of writing to do for your readers and to 
gather material to fit your purpose.~ •• 
It may help you to jot down, briefly and in order, 
the points you want to make for the main event in 
·your story. 
2. Read it over to make sure that it says just 
what you want to say and in as clear and interes-
ting a manner as posaible •••• Have you made your 
reader see what you see? ••• 
3. Look it over carefully for form. Is it arranged 
so that others can read it with ease? 
1. The Commission on the English Curriculum of the National 
Council of Teachers of English, La~age Arts for Today's Chil-
dren, New York: Appleton-Century C~ts; Inc., 1954, P• 230. 
-
2. Ibid.. p. 228. 
•• 
-27-
Talking helps to clarify thinking and helps the children 
to see both the significance and the possibilities in what 
they are doing. 
Furthermore the authorsl feel that the gathering of the 
correct materials is important. They feel that material must 
be gathered from several. sources and woven into a unified 
pattern. Larger topics must be broken into smaller parts, and 
each part developed before discussion of the next is undertaken. 
The resulting plan of presentation must be their own, not 
merely a reproduction of what is in the book. Facts and ideas 
must be digested and made to serve the purpose of the pupilst 
own thinking. 
To make the children alert to the significant clues to 
good writing, before and during the lessons on organization, 
Stendler2 feels that the teacher should direct their listening, 
perhaps calling their attention to a particular writing tech-
nique before he reads or discusses a technique. 
One teacher read selected tall tales to his class 
for several days as a means of stimulating pupils 
to similar creative efforts. As he read he tried 
to build discrimination in the-children by asking 
them which parts of the story appealed most to 
their imaginations. Gradually he helped the chil-
dren to. see that the success of a tall tale lies 
not in stringing together a list of extravagant 
1. The Commission on the English Curriculum of the National 
Council of Teachers of English, Language Arts for Today's Chil-
~~ New York: Appleton-Century Crofts, Inc.,, 1954, pp. 246--7. 
2. Celia B. Stendler, Teaching in the Elementary School, New 
York: Harcourt, Brace and Company, 1958, pp. 389-90. 
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feats but in describing each feat in detail, 
bringing out the ingenious and bold ways in 
which the hero uses his natural environment. 
Stend.l.erl feels that the first stage in getting started 
is the period of "saturation". The teacher may read many sam-
ples of the kind of writing he wishes to introduce, drawing 
upon the work of both adults and children. He directs the chil ... 
dren's attention to certain important characteristics of good 
writing. And finally, he solicits suggestions of themes for 
writing from the children. Here the teacher is setting up a 
permissive atmosphere; children are encouraged to begin writing 
when they have ideas. 
She sometimes provided children with the first lines of 
possible stories that might help them to get started. 
Sometimes the teacher and children may invent a 
family of characters around whom a story can re-
volve. Some children need no more than the sug-
gestion, "once there was a family of tigers. 
There was Mommy Tiger and Daddy Tiger and two 
litt'le baby tigers. One day .... " and they are 
off. 
Furthermore, Stendler2 feels that when the child is fin-
ished, it is the function of the teacher to help the child 
correct his own paper. It is only through this method that the 
child can analyze his paper and visualize the organizational 
procedure. 
1. Celia B. Stendler, Teaching in the Elementary School, New 
York: Harcourt, Brace & Company, 1958, p. 390. 
2. Ibid, P• 390. 
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McKeel feels that the organization and construction of 
paragraphs a~e very common errors of elementary children. 
rryoung children rattle back and forth from one idea to another 
in their speech. They also include irrelevant and inconsequen-
tial details. The author feels that there are three things 
about parag~aphing that may be presented to elementary school 
pupils and they are: 
1. One refers to the idea that o'ne sentence in the 
paragraph should talk about one topic, and that each 
sentence should add a meaning to those which the 
other sentences have presented. 
2. The second point is concerned with the teaching 
of good beginning and good ending sentences in 
paragraphs. 
3. Finally there is the matter of form which refers 
to the indenting of the first sentence in a new 
paragraph on a new line. 
For the most part outlining and making notes include wri-
ting notes, memoranda, outlines and copying. All these types 
of written composition are useful both in and out of school. 
Outlines of work to be done, a story to be told or written, or 
a lesson read should be made. Finally, in the preparation of 
reports there is occasionally a need for the copying of quota-
tions or t·ables. 
McKee2 States that young children can and should make 
"' 
simple ·outlines of such matters as a story to be written, or 
1. Paul McKee, Lenguage in the Elementary School, Boston: 
Houghton Mifflin Co., 1939, pp. 3l2-l3. 
2. Ibid, PP• 207-8. 
trips to be taken, or ~" ..... reports of. ·experiences to be recor 
ded .. 
During the.intermediate grades all these types of writin 
should be continued. 
Furthermore, Hatchett and Hughesl state that: 
·A further aid in learning to collect information and 
use it in the· preparation of reports is skill in out-
. lining.. Logical organization of ideas aids greatly 
in developing an effective report or writing a.n in-
teresting story .. .Most fourth.grade children are ready 
to list the main points or ideas· to use in a report" 
In the fifth grade many children are able to make an 
outline of main and s.ubordinate ideas for a report on · 
a problem that is meaningful to them.. From the sixth 
grade on, children should begin to make detailed out-= 
lines using two or three subordinate points .. 
While there is always-the possibilitythat restrictions 
on the use of words· in the wrong situations will kill creati ... 
vity in children, it !!.important that they be helped to 
l.earn the desirability of brevity in most w~iting. Even very 
creative writing efforts may be improved as children grow 
older by the use of the .outline in planning~ The outline, of 
course, is particularly useful in preparing reports, whether 
written or oral. 
IX. Letter Writipg 
There are many opportunities for letter writing during th 
school year at any grade level, and the teacher should attemp 
to anticipate and plan for possible situations which children 
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in her grade may facee 
Letter writing could be considered a form of creative Eng-
lish. An interesting friendly letter always expresses the per-
sonality of the individual. It is like a friendly conversation; 
it is vital; it shows concern for and interest in another per-
son. 
Hatchett and Hughesl feel that letter writing reveals much 
of the actions and interests of the writer. As in good conver-
sation, it calls for originality of expression, the use of 
effective words, phrases, and action verbs, and apt and beauti-
ful adjectives and adverbs. 
Many teachers, failing to realize the natural situations 
as they arise in the child's daily life, have the children 
write imaginary letters as their means of teaching letter wri-
ting. It should be evident, however, that many children will 
take more interest in the correct form of a letter and in the 
art of expressing themselves creatively if they are writing 
real letters to be sent to reaJ. persons with whom they are 
acquainted. 
Furt~ermore, Hatchett and Hughes2 state eight interests 
and abilities that children need in writing informal letters: 
1. Ethel Hatchett and Donald H. Hughes, Teaching Language Arts 
in Elementary Schools, New York: The Ronald Press Co., l956, 
P• 232 .. 
2. Ibid, Pe 233e 
1. To sh6w:. interest in the· other person through 
cotnment or inquiry~-
2. To relate news of interest to the receiver of 
the letter. . 
· :3. To tell something of one's own activities and 
ideas. · · 
4. To wri~e as if talking. 
5. To organize· thoroughly into paragraphs. 
e. To acquire. a rich. vocabulary. . . 
7. To employ correct form, punctuation, capitali-
zation, and sentence structure; to avoid beginning 
too. many sentences and paragraphs with the pronoun 
"I". . . . .· . 
8. To be neat. 
Stricklandl feels that: 
Children need to learn two ·things: When to write 
a letter and how to do it. Concentration on the 
how is of value only as the other point is taught 
•lso. · · · · 
Furthermore, in almost every .social situation there de-
velops a need for the.childre~ to 'Write these letters: 
BUSINESS LETTERS 
1. Requests fpr materials, help, advice, or informa .... 
tion .. 
2. Orders for materials 
:3. Letters of acknowledgment 
4. Letters of complaint 
5. Letters of explanation 
6 ... Letters of apology 
7. Letters of appreciation 
8. Furnishing information 
9. Answering request • 
. PERSONAL. IETTERS 
1. Letters to share experiences and to maintain 
contact 
2. Letters of thanks and appreciation 
:3. Letters of invitation 
. 4. Letters of acknowledgm.ent 
1. Ruth G. Strickland, The Language Arts in the Elementarr 
School; Boston: D. c. Heath and Company, 1951, P• 266. 
••• 
-33-
5. Expression of sympathy 
6. Letters of congratulations 
7. Letters of explanation 
8. Letters of apology 
9. Expression of praise and commendation 
10. Request for services 
11. Offers of services 
It is not difficult to find opportunity for practically 
all of these kinds of writi~g in the course of a year's experi-
ence with a group of children. First we consider the need, 
second, the forme 
Stricklandl feels in many studies in the classroom that 
there are important values in encouraging them to turn to 
written communication. They can write to the Superintendent of 
Documents for material on the development of the national posta 
system, international mail service ..... They may wish to visit 
the pos~ office, telegraph office, or telephone company. 
Hatchett and Hughes2 stress some needs that grade children 
have for writing business letters: 
1. To write for free illustrative materials, such as 
pamphlets, pictures, and posters that will help in 
their work. 
2. To ask for information on some question they are 
studying in social studies or science units. 
3. To order a book that will answer some of their 
question-s. 
4. To send for samples of materials such as wheat, 
wool, oil, coal •••• 
L. Ruth G. Strickland, The Language Arts in the Elementarz 
School, Boston: D. c. Heath and Company, 1951, P• 266. 
2. Ethel Hatchett and Donald H. Hughes, Teachin~ La~age Arts 
in Elementary Schools, New York: Ronald Presso.,~56,_ p.240 
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5. To order supplies needed in an activity. 
6. To ask ~or permission to visit a place o~ 
interest in the community such as the post 
office, a museum, a ranch or far.m. 
7. To make a request such as having a speaker 
talk to the class on some topic •. 
For the most part, in the intermediate grades, personal 
letters are probably individual letters, though there may be 
occasions which call ~or a composite letter ~or.mulated by the 
group. As in the ease o~ the business letter, understanding 
the purpose, determining the content, and consideration of the 
~orm also apply in the personal letter. 
Stricklandl in considering the purpose to be served by a 
personal letter, feels that the children may need to give atten-
tion to their own attitudes which they wish to portray clearly 
and also to the ~eelings and attitudes they wish to engender 
in others. Children from nine to twelve years of age are 
growing rapidly in ability to put themselves in the place of 
another and to think how he would ~eel and react under certain 
circumstances. 
If the letter is one for the purpose of maintaining con-
tact and sharing experience, the child needs to learn to pro-
ject his thinking to consider the interests o~ the person to 
whom he is writing. 
A letter of congratulations is a generous outputting of 
happiness for the good ~ortune or achievement o~ another. 
1. Ruth G. Strickland, The Language Arts in the Elementaq 
School, Boston: D. C. Heath and Company, 1951, p. 268. 
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Ohi1dren may want to write letters of explanation or apolog 
because of certain situations that may arise. 
Finally, children may be called upon to write a letter of 
sy.mpathy9 It may be of very simple and sincere wording, but it 
is still able to carry the thought. 
Children are very apt to enjoy writing thank-you letters, 
since the act of receiving is of delight to most children. 
~ 
-;yJU-
CHAPTER. II 
IBSSON PLANS FOR TEACHING WRITING 
The following plans are both original and taken from the 
literature. They are in the fields of Organization, Letter 
Writing, Written Report, and Creative Writing, at the fifth or 
sixth grade level. 
I. Organization 
While there is always the possibility that undue restric-
tion on the use of words in the wrong situations will injure 
creativity in children, it is important that they be helped to 
learn the desirability of brevity and organization in most 
writings. 
Children should learn to outline in meaningful situations. 
To the child, the form of the outline is less important than 
its uses. A form that serves a child best is the best form to 
use. 
It is true that even in some creative writing the use of 
outlines in planning is necessary. 
Certainly, the selection of pertinent material is the 
first need the children will gain from outlining. Children 
in the intermediate grades ean learn to outline and organize 
their ideas and thoughts. It is true that detailed outlining 
be,·;J;.ongs in the secondary school, but children can learn to make 
lists of topics or subtopics or minor and major ideas. 
Because the literature indicates that organization is 
• 
important to the child in the middle grades, the writer has 
selected several sample exercises in this area • 
Plan I - Outlining 
Step 1 
Introduction. It is presumed that preliminary to the 
following exercise, the class has been given an instruction to 
the location of major and minor ideas; it is also essential 
that they have been introduced to outline form. 
These exercises have been taken ~rom Callahan.l 
OO':CLINING 
Directions& - In the following paragraphs the title 
is given beside the Roman Numeral (I). Underneath 
the title are capital letters - A. - B. - C. - and 
so on, which stand fo.r the ideas in the paragraph. 
Read each paragraph carefully and when you find the 
ideas, write them beside the capital letters. These 
ideas can be made up of one or more words. 
1. Canada lies west of Great Britain, across the 
North Atlantic. It is a vast land. It is the north..: 
ern neighbor to the United States. Because of its 
size, and because it stretches so far east and west, 
Canada has many different kinds of land and climate. 
I. CANADA 
A. 
B. 
c. 
1. Frederic Callahan, "Exercises for ~he Development of Organi-
zation in Children's Writing"~ Unpublished •Jlbctoral Disserta-
tion, Boston University, 1959. 
2. Op. cit. 
2. To the West of southern England is the damp 
and green land of Wales. Like many of the other 
parts of Britain which have been seen~ Wales also 
is hilly. It has been said that Wales is so hilly 
that if a centipede stretched itself out over that 
country, it would look like a roller coaster. Be-
tween the hills, with their cloaks of green woods 
and grassy pastures~ are many fruitful valleys. 
I. WAI.iES 
A. 
B. 
c. 
Step 2 
Directional - In the following paragraphs the ideas 
are written beside the capital letters. The title of 
the paragraph is not given. Read each paragraph 
carefully, look at the ideas written beside the. capi-
tal letters, and then write a title for the paragraph 
beside the Roman Numeral (I). 
1 1. When the colonistsfirst came to America they 
found around them many things that could be used. 
These things are called natural resources. Fish 
were among the first natural resources the settlers 
used. The great forests supplied timber for the 
building of boats. The land itself was used imme-
diately for the growing of food. 
I. 
A. FISH 
B. GREAT FORESTS . 
c. LAND 
1. Op. cit. 
2. Cranberries grow on low, wet, sandy land 
cal~ed bogs. During part of the year the bogs are 
flooded with water. Most crops would not be able 
to grow on such land. The cranberries are harves-
ted from the bogs in the fall. The water is drained 
from the bogs and pickers are then able to pull off 
the berries from the vines. 
I .. 
A. grow on low, wet, sandy land 
B. part of year bogs flooded with water 
c. harvested from bogs in the fall 
D. water drained from bogs, pickers pull off 
berries 
Plan II - Recognition of Organizational Patternsl 
( 
Below you will find two paragraphs about the same 
subject. In most cases one of them is put together 
or organized better than the other. Place an (X) 
beside the paragraph that you feel is organized 
better. If you feel that both para~raphs are 
equally well organized, place an ~X) beside both 
paragraphs. (Tell why you chose the paragraphs.) 
FISHING FOR A LIVING 
Many of the peop~e of the Scandinavian land of 
Norway go to the sea to earn their living. It may 
be said that they are forced to depend on the sea 
because their land is so poor. Most of it is high, 
) rocky country with little soil and practically no 
mineral resources. Fortunately, the coastal waters 
are full of fish. From the little towns and villages 
along the coast go many fishing fleets. Fishing is 
carried on in the fiords, along the open coast. 
1. Op. cit. 
FISHING FOR A LIVING 
The Norwegian people are forced to depend on 
the sea because their land is very poor. Most of 
the land is rocky and high, with little soil and 
no mineral resources. Although it is a beautiful 
( ) country, with deep fiords, steep mountains, and 
many evergreen forests, it is a stern land. The 
coastal waters are full of fish. The fisheries of 
Norway are the greatest in the world. 
( 
THE FAMILY AUTOMOBilE 
You might say that our oar is used and enjoyed 
by all members of the family. Father uses it in 
the morning to go to work, but Mother, who goes with 
him, always manages to get back in time to drive us 
to school. In the afternoon, after MOther picks us 
) up, the shopping is done and then we drive to meet 
Father. Sometimes in the evening, Jerry, my older 
brother, uses it to take out his best girl. It 
seems to be always in use. 
The preceding exercises are samples. Many of each type 
could be constructed and given to children until they gave 
evidence of security and ease in recognizing and assembling 
major and minor ideas in written material. 
This can then be applied to Reading, Social Studies, and 
Science. Similar assignments can be built to fit the material 
currently in use in the above content areas. 
Whenever evidence of success has been established, the 
next step would be provision. for transfer to- writing. 
The following type of exercise could then be utilized: 
Plan III - Composition Planning 
Directions - Plan for only one (1) paragraph. If 
necessary you may add extra facts to the outline. 
e 
--
~1-
Example 1- Southwestern Deserts 
I. 
A. 
B. 
c. 
Example 2- The Ice Age 
I. 
A. 
B. 
c. 
Example 3- A Noble's Home in Thebes 
I. 
A. 
B. 
c. 
Example 4- A School Day in Ancient Athens 
I·~---------------------------------------------A. ______________________________ _ 
B·-------------------------------C. ______________________________ _ 
Example 5- Monks and Monasteries 
I·~--------------------------------------------­A·-------------------------------B. ______________________________ _ c. ______________________________ _ 
Example 6- Crafts and Guilds 
I·~--------------------------------------------­A··------------------------B •. _______________________ _ 
c. ______________________________ _ 
D. _____________________ _ 
E. 
Example ?- Europe a Continent of Many Nations 
I-~-----------------------------------------­
A •·----------------------B. _____________________ _ 
c ·--------------------D. _____________________________ _ 
E--------------------------------F·-------------------------------
e Example 8- Farming 1n Spain 
I. 
A. 
B. 
Example 9- Magellan 
I. 
A. 
B. 
Example 10- Natural Resources of Great Britain 
I·~---------------------------------------------A .• ___________________ _ B. _________________________ _ 
c. __________________________ _ 
D·---------------------------
Example 11- One Celled Animals 
I·~------------------------------------------A. ________________________ ___ B. ________________________ __ 
c. 
-------------------------
D. ________________________ ___ 
Example 12- Life of the Sponge 
I. 
~-----------------------------------------------A. ___________________________ _ B. ___________________________ _ 
c. ____________________________ _ 
D. ____________________________ _ 
E •. 
-----------------------------
Example 13- Kinds of Sedimentary Rock 
I. 
~---------------------------------------------A. _____________________________ _ B. _____________________________ _ 
c. ______________________________ _ 
Example 14- What is a Lens? 
I·~----------~------------------------------Aa ____________________________ _ 
B. 
-------------------------------
-Example 15- The MoOJn 
I.· 
A. 
B. 
c. 
Example 16- The Telegraph 
I. 
A. 
B. 
c. 
Example 1'7- The Splitting of the Atom 
I. 
A. 
B. 
c. 
Example 18- Jet :Planes 
I. 
A. 
B. 
c. 
Example 19- ·Space Stations 
I. 
A. 
B. 
c. 
D. 
Example 20 Magnetism 
I. 
A. 
-· • ". B. 
---··e. 
Another area of written l~guage which is emphasized in 
grades four, five, and six, is that of letter writing. Sample 
plans were prepared in this area: 
Plan I - Letter Writing 
Step 1 - The Form of the Friendly Letter 
Probably the most effective way to introduce the form of 
the ~riendly letter to the class is with the use o~ the black-
boarq. .. 
As the teacher and the group meet with situations calling 
~or communication, they may cooperatively learn the ~orm o~ the 
~riendly letter and use it in ~uture situations. 
As an introduction to letter writing, the teacher may an-
nounce that they are going to learn the ~orm o~, and compose 
a ~riendly letter to the sixth grade teacher who was kind 
enough to accompany them on their recent trip to the u.s .. s. 
Constitution. The teacher can introduce the ~ive parts of the 
letter on the board. 
The Heading - The teacher should explain that the heading 
tells the place and the date that the letter was written. Fur-
thermore, she should point out the use of the commas between 
the city and state, and between the day of the month and the 
year. 
The Greeting - The part of the letter greets the person to 
whom the letter is sent. The greeting o~ the ~riendly letter 
is ~ollowed by a comma. Some o~ the more common greetings are 
Dear Jack, or My dear Jack. The children may choose either 
Dear or My dear. 
The Body - This part of the letter carries the message. 
The Closing - The children should be given a choice of 
closing words such as: Sincerely, Affectionately, Yours truly, 
or Very truly yours. Remind children that a comma follows the 
closing. 
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The teacher may make this model that would be used for 
friendly letters. The children can copy this form and put it 
in their language notebooks for future letter writing. 
Dear Miss Smith, 
Bowman School 
Lakewood, California 
November '7, 1959 
Our class would like to take the opportunity to 
thank you for your kind assistance on our recent trip 
to the u.s.s. Constitution. 
Your interesting talk on the background of the 
u.s.s. Constitution made the trip more meaningful • 
. Very truly yours, 
The Fifth Grade 
Step 2 - Writing to Friends or Fen Pals 
In this lesson, the children are to write a newsy letter 
to a friend or pen pal about their city, school, and the new 
and interesting events that have occurred since they last con-
versed. 
The t~aeher should point out some interesting facts to the 
children about friendly letters, such as: 
1. To relate the most important and current news 
2. To tell of one's activities and ideas 
3. To write as if you were talking to the person 
4. To organize thoughts into paragraphs 
5e To ask questions of the person you are writing to so 
that he may have a basis for answering your letter 
6. To be neat 
Aside from the personal information that the children may 
want to write, the teacher will want the children to include 
something on their fifth grade «christmas Pageant''. She could 
begin by outlining some major facts about the pageant that 
would be of interest to the children and their friends. 
1. Each child could explain the background of the pageant. 
2. The role that each of the children has in the pageant. 
3. The songs that are sung, the instruments that are used. 
4. Describe the scenery, and the work that was involved 
in making it. 
5. Lastly, each child could explain how exciting it was to 
perform with their parents in the audience on opening night. 
Using the model form of the friendly letter, the children 
should be ready to write. 
Step 3 - Addressing an Envelope 
This is quite a simple lesson but one that is very impor-
tant. The teacher should point out the importance of writing 
clearly and plainly. 
For the most part, systems use the Block Form today in 
addressing an envelope. 
The teacher should point out three (3) important points 
used in addressing envelopes. 
1. The address on the envelope includes the name of the 
person to whom the letter is to go, his house number and street, 
and the city and state where he lives. If the city is large, a 
zone number will follow the name of the city. If th~ address 
is in the country, there will be an R.F.D. number. It is 
better to write out the name of the state. 
2. The sender's name and address should be placed in the 
upper left-hand corner of the envelope. 
3. Use pen and ink in addressing the envelope. The major 
problem is spacing the writing to conform to the envelope size. 
The Block Form should be clearly writt«n on the board so that 
the children may again copy and place the material in their 
language notebooks. 
Form I -- Block Form 
James G. Gray 
327 Highland Avenue 
San Francisco~~California 
Mr. Joseph Williams 
18 West Newton Road 
Gary 5, Indiana 
Step 4, 5 - Introduction to Business Form and its Uses 
In grad~five and six, boys and girls often find the need 
to write business letters. Children may want to write for free 
illustrative material, such as pamphlets and pictures; they 
may want to write about some questions in social studies and 
science units; to order supplies, and lastly, to ask permission 
to visit a place of interest such as a museum, farm, library, 
or post office. 
The teacher should introduce the Business Form to the 
children. 
-:F%0!=-- I 
I 
= 
Chamber of Commerce 
Denver, Colorado 
Dear Sirs: 
23 Ridge Road 
Kansas City, Kansas 
October 23, 1959 
Please send me some folders of our National Park 
in Colorado~ Our class is studying about the National 
Parks and we have to make some reports on theme I 
would also appreciate any pictures you could send me, 
Sincerely, 
Harry Wilson 
The teacher. should point out .the new :features of the 
Business ~etter, the Inside Addresse Also, the children abo 
be told that the Greeting should be either Dear Sir(s) or 
Gentlemen, followed by a colon ('), and that the Closing may 
be one of the following: 
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should be allowed to refer from time to time to the sample let-
ters. In this fashion, they associate themselves with good 
oral language form. 
The teacher can point out some of the needs that grade 
children may have for writing business letters: 
1. Writing for free illustrative materials, such as pamph-
lets, pictures, and posters 
2. To.ask for information on some questions they are 
studying in social studies or science 
3. To order a book that will answer some of their question • 
4. To send for samples of materials such as wheat, wool, 
and oil. 
5. To order supplies 
6. To ask for permission to visit a place of interest in 
the community such as museum or post office. 
During the course of the school year, there will be nu-
merous opportunities to employ the use of the Business Letter. 
This lesson should be given when there is a need for writing 
business letters. 
WRITTEN REPORT 
Plan I - Written Reports on Egypt 
Motivation - If children are to write well, they should 
be introduced, at least somewhat, to the topic at hand. The 
teacher should read stories of Egyptian life, show films, and 
display pictures on the bulletin board. 
Purpose - The teacher's purpose for assigning written 
reports is to further the children's knowledge of Egypt, but. 
more to guide children in reading and then organizing their 
thoughts for writing. 
Materials - All that is needed is paper and pencils. 
Procedure - The teacher should list the five (5) topics 
that were chosen on Egyptian life. The children are to choose 
one 01) of these topics. 
1. A Glimpse of the Nile Valley 
2. The People and their Government 
3. New Knowledge and New Ways 
4. Religious Beliefs 
5. Homes and Home Life 
The children should be allowed to discuss the topics with 
each other. 
Before the children embark on their actual writing endea-
vor, the instructor should review the standards for good repor-
ting. 
1. An interesting beginning sentence 
2. Stay with the subject 
3. Tell interesting and important things about the 
subject. 
Furth~rmore, the teacher should help children to: 
1. Make a list of questions that the report may answer 
2. Make notes on your topic as you read in different books 
3. Check to see if all the questions are answered in the 
~ notes you have made. 
_c:.~ .... ,;;~-~.-; 
McHugh! suggests that children follow these rules in wri-
~ing their reports. He would have the following steps on chart 
or board: 
1. Tell enough 
2. Say exactly what you mean 
3. T~ll things in the order in which they appear or happen 
4. Use a separate paragraph for each topic in your report 
5. Include in your report only those things you think are 
important 
6. Write report on draft paper 
He further emphasizes the need for a set of rules for 
proofreading: 
Have I organized my report into topic paragraphs? 
Have I written what I wanted to write? 
Is what I have written interesting? 
____ Does my report show I know my subject well? 
Have I had a fellow classmate or friend read over my 
first copy? 
Is my report accurate? 
Is my report in my own words? 
If the children can answer Yes to all these questions~ 
they can begin the final draft, but not before they check for: 
1. Correct capitalization 
2. Correct spelling 
1. ·Walter McHugh, "An Evaluation of Curriculum-related Speciali 
ties in Grades 4 & 6", Unpublished Master's thesis, Boston Uni-
versity, 1957. 
~oston University 
School of Education 
Library 
3. Indentation of paragraphs 
4. Proper punctuation marks 
CREATIVE WRITING 
Plan I - Writing Stimulated by Classical Music 
Purpose - A selection of classical music is an excellent 
motivational technique in helping children increase the flow of 
ideas in creative writing. 
Materials - The following recording: 
The Grand Canyon Suite- byFerde Grefe 
Part I - Section I - Sunrise 
Part I - Section II - The Painted Desert 
Part I - Section III - On the Trail 
Part II - Section I - Sunset 
Part II - Section II - Cloudburst 
Motivation - The Grand Canyon Suite is frankly descriptive 
music. It is divided into five sections; each seeking to evoke 
the essential feeling inspired by the beauty of America's 
natural wonder. Children are always fascinated by the natural 
wonders of our great country. They seem to see deeper into 
these manifestations of nature, and it is through these mani-
festations that their creativity in writing may evolve. 
Procedure - The teacher should instruct children to clear 
desks, close eyes, open ears,. and relax. Although this music 
does not tell an actual story, it does have various settings 
that may be the basis for imaginative stories. While listening 
to the record, let your imagination wander. Play the record 
~ through. The teacher should tell the children that the record 
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concerns nature and its beautyo 
Secondly, the teacher should play each section of the 
record. After each section she should ·ask the following ques~ 
tiona: (The title should not be given at this time.) 
1. Sunrise ... (Part I Section I) 
1. What time of day is suggested by the opening? 
2,. Can you see nature! · Wha't do you see? 
3. What do the soft·musical instruments suggest? 
4. Why does the music become progressively louder? 
5. Using a good sentence or two, can we describe 
what we hear?. 
2,. Painted Desert - (Part I Section II) 
l,. How are the Sections I and II similar! 
2. How are they different? 
3,. What part of our country does· this record take 
you to? 
4. Can you feel mystery and intrigue, or do you see 
fantasy or·make-believe? 
3 a On the Trail ... (P~rt t Section III) 
1. How does this section differ from Sections I and 
II? 
2. What instrument changes the mood of this section1 
3,. What activity does this music suggest? 
4. Is .this activity familiar? 
5. What does the ending suggest? 
4. Sunset - (Part II Section I) 
1,., What do we hear at the beginning of the record? 
2. Are these sounds living? 
5. Cloudburst - (Part II Section II) 
1. Can we hear and see nature at work? 
2. In what for-ms does she appear? 
3. Are these forms pleasant? 
4. When the music becomes soft and low, what do you 
expect to happen? 
a. What does it sound like? 
b. What do you feel around you 
5. Can you suggest a title? 
Oil:":;yemlow draft paper, the children may begin to write. 
The teacher should tell the children not to be concerned with 
grammar or punctuation. 
Play each section separately. The children should choose 
their favorite section. By this time, children have built up 
an impression of what they have heard. When they have made 
their own choices, play each part for them. 
Plan II - Writing Stimulated by Pictures 
Purpose - Through the use of pictures, children are in-
duced to look deeper into the story the picture portrays. They 
may ask the questions: Why did the event in the picture take 
place?, or What will be the Climax? Pictures are an excellent 
device for motivating children's imaginations. The child must 
be free to think, to feel, and to imagine a situation. 
Materials - Pencil, Paper, and 4 Pictures 
1. Roman Men at a Banquet 
2. A Haunted House 
3. Lost in a Museum 
4. The Bo and his Sheep Do 
Procedure - The pictures should be placed in front of the 
room in view of all the children. The children should be in-
structed to write a story on the picture of their individual 
choice. Each child should have a title for his picture. 
The pictures should be taken separately. The teacher may 
ask questions such as: 
Picture 1 -
What do the expressions of the men's faces say to 
you? What kind of a feast or banquet could this be? 
' 
What 
type of food is eaten at an occasion such as this one? 
Picture 2 -
Does this house remind you of. a house that you may 
have seen? What kind of people lived here? What would 
you do if you were forced to spend the night in this 
house? Do you think the house is occupied by anyone at 
the present time? 
Picture 3 -
How do you think the children feel? What room do you 
think they are in? What experiences do you think they 
might have if the museum were locked up with them in it? 
Picture 4 -
What part of the world might this boy be in? How 
does the boy feel toward his dog? Why do you think the 
boy is running along with the dog? Do you see danger? 
Give an appropriate title to the picture. 
Taking all pictures into consideration, the teacher may as 
the following questions: 
1. What may have happened to bring about this event? 
2. What do you think may happen afterwards? 
3. If you were in this situation, what would you do? 
The children may want to ask the teacher further questions 
When the children feel that the picture has made an impression 
on them, then they may begin to write. 
• 
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